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Abstract

A modcl handbook for child care administrators to increasc parent
involvement. McLane, Meredith L., 1995: Practicum choﬁ. Nova Southcastern
University, Master's Program for Child Care Acimin_istration. Descriptors: Parcnt
lnvolvcmcnt/Parcnt Participation/Parent Cooperation/Teacher-Parent
Cooperation/Administration-Parcnt Cooperation/Administration-Parent
Involvement/Parent Education/Children/Preschool/Child Care.

Tt.2 need for child care has been increasing over the past twenty ycars as
parcnts have come t~ «cpend upon child care centers to supplement the teaching
and development of their children. However, many parents simply drop off and

pick up their child with littlc more than passing, informal conversation;

involvement is minimal. This may be the result of time, work, énd money
demands: this may also be the result of language, cuitural. or attitude barricrs.

The author developed and distributed a handbook to ten administrators of
NAEY C-accredited child carc centers in Broward County, Florida. The handbook
included ways in which to mcasufc the current level of parent involvcmcﬁt in the
child care sctting and suggestions to increase future parent involvement. After

reviewing the handbook, their professional evaluations, opinions, comments, and
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suggestions were clicited.

Responses of the panel of administrators toward the handbook were
tavorabic. The strategics suggested in the handbook were not to be implemented
by the pancl but, rather, critiqued. The administrators had a ten-wecek

implementation period to review and cvaluate the handbook.
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Chapter 1
Introduction and Background
The Setting in Which the Problem rs
The practicum sctting involved ten child care centers located in Broward
County, Florida. All ten centers arce accredited by the National Association for the
Education of Young Children (hereafter called NAEYC). Demographics of the

centers were similar, but varied in range (Appendix A):

¢ Programs had been in operation anywhere from two and a half to forty-two
years,

* Accreditation held between seven months ana scven years,

. Licensed from onc hundred five to three hundred fifty children,

* Ages scrved were consistent from infants to schooi-age. and

¢ Staff size ranged from 12 to 50.

All centers were privately-run, except one church center and onc temple center.
Parent population served was largely middle class with routine variances.

The State of Florida requires that child care centers be licensed through
their local county agency: Broward County's licensing agency is Child Care
Licensing and Enforcement. Their licensing standards covered cight criteria:

¢  Minimum standards for child carc personnel




Physical facilitics

First aid trcatment and emergency procedures
Nutrition, food service, and food preparation
Admission, record keeping, and relcasc of children
Transportation

Insurance

Licensing

Wh.le Broward County's standards were sufficient, NAEYC accreditation

standards were higher: they had ten criteria for accreditation:

L/

L/

Intcractions among staft and children
Curriculum

Staff-Parcnt intcraction

Staff qualifications and development
Administration

Staffing

Physical cnvironment

Hcalth and safety

Nutrition and food scrvice

Evaluation

o




Centers voluntarily chose to go through the accreditation process and

must pass four cligibility requircments:

¢

Serve at Icast ten children including ages birth through five years on a part-day
and/or full-day basis. NAEYC doces not accredit family day carc homes.

"Have been in operation at least onc year prior to receipt of accreditation”

(NAEYC, 1)
Be statc or locally licensced.
The cntirc program must apply for accreditation (cx.. infant program, toddler
program, and pre-k program).

The accreditation process has three steps:
The sclf study includes carly childhood classroom obscrvation, administration
rcport, staff questionnaire, and parent questionnaire. Once improvements have
been made, the center reports compliance to the Academy. The, National
Academy of Early Childhood Programs is the licensing branch of NAEYC.
An on-site validation is made, to verify the report.
Accreditation decision is madc by a three-person commission.

There is no time limit for centers going through the accreditation process:

accreditation is valid for three years. Onccaccredited, centers must submit annual

reports consisting of needs assessments, goal setting, and periodic cvaluations. At
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the end of the three-ycar period. centers must conduct a sclf study and receive
another validation visit in order to be re-accredited.

Therc arc 197 NAEY C-accredited child care centers in the state of Florida.
Eightcen arc in Broward County. The ten centers uscd&his study were choscen
at random.

tudent's Role in Settin

The writer wes a full time graduate student not working in the child care
ficld: an undergraduate degrec in Child and Family Development was held. The
writer had worked in the ficld since 1987, holding positions including assistant
tcacher, tcacher, assistant dircctor, and director. Having held administrative
positions in the child care sctting, the writer had experienced the wide range in
parcnt involvement. from disinterest w0 active involvement. Thercfore, the writer
chosc to address this problem for the practicum.

The writer's role in the project sctting was that of facilitator. There arc
over 300 child care centers in Browz;rd County, with only 18 NAEYC accredited.
After receiving lists of NAEYC accredited centers for both Broward County and
the State of Florida, the writer selected ten NAEYC accredited centers in Broward
County as a pancl of cxperts. Their approval to participate was obtained by

cxplanatory letter (Appendix B) and follow-up telephone call.
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These administrators were asked demographic questions (Appendix A)
about their centers and asked to review and c;,ritiquc a handbook on how to
increasc parent involvement in the child care setting. The writer did not visit the
practicum sitcs but maintaincd communications through telephone and written
correspondence.

The center administrators were not asked to carry out any of the parent

involvement stratcgics. but to review and critique the suggestions being made.
Administrators kept the handbook and could use any of the stratcgics enclosed for
helping the writer with this practicum. Bascd on the professional critiques, the
handbook was modificd before further distribution and before changes of any

parent involvement program werc made.
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Chapter 11
The Problem
Problem Statement

To meet the developmental needs of young children by providing an
optimum child carc environment, parents must be involved at all levels - clerical,
classroom activitics, ficld trips, donation of supplics, policy planning, board
positions, ctc. The writer had witnessed sporadic, limited parent involvement with
children's education, administration. and staff of child carc centers. With most
child carc centers, handfuls of parents arc actively involved: some parents show
interest, but arc not currently involved. Most of the parents simply drop off and
pick up their child. Therefore, the problem is a lack of active parental involvement
in children's classrooms, schools, and education.

When this docs not occur, all part‘ics can be affccted. Rclationships
between home and school can be strained and children instinctively pick up on the
imbalancc. However, when parents and staff work together for the benefit of the
child carc program and the child, cveryone is affected - positively. Most positively

affected arc the children, as home and school elements come together.




Problem Documentation

Several methods were used to document the probicm. The writer's work
experiences, previous rescarch, and discussions (with child care staff,
administrators, and parents), had shown the nced for parent-staff communications
and varied parent involvement activities. Rescarchers "have recognised the need
to work with parcnts rather than do things to them. Effective relationships
between professionals ana parents arc built on partncrship and on mutual respect,
with an cmphasis on reciprocity that allows people to give as well as to take."
(Pugh, 220) "The available studics . . . indicatc that most parent-staff
conversations typically occur once or twice weekly, are very bricf, and involve the
cxchange of uscful information less than half of the time." (Endsley, 54)

The idcal child carc center would have an open door policy extended to
parents of the center that gets responsc from the parents. Parent-tcacher
conferences, open houscs and bake sales arc what initially come to mind when
thinking of parents' roles in school. Idcal involvement would add two-way
communication, parcnts' suggestions being carricd out, resources available to
parcnts, voluntcering of parents (in classroom activitics, clerical dutics, board
membership, policy forming, donation of supplics. ctc.). and would build from that

foundation.




The positive benefits that result from using this foundation should be
cnough to motivate both staff and parents: however, the occurrence of intrinsic
plcasurc and meeting personal needs may be what is needed for cach member to
take the first step. Both can be guaranteed if a parent involvement program is
properly sct up with honest cfforts being made by both sides. Nevertheless, the
staff and administration must sct the standard. In responsc to the handbook,
scveral administrators noted three possible restrictions to enthusiastic parent
involvement programs - cconomic funds of the center (or lack thercof), time
constraints of staff and parents. and the fact that staff have their own family
" responsibilitics.

Analysis of Problem

First, working definitions must be given. By parents, the writer is included
the many primary carcgivers children have: two-income parents, single parents,
tcen-age-parents, stepparents (Coleman. 15), foster parents, grandparents, aunts,
uncles, siblings, legal guardians. homoscxual parents, surrogate parents, communal
familics, ctc. ‘Coleman; Morrison) The great diversity in families demands that
the people working with thesc children and their families must adapt and find
individual ways to work with cach family.

Parent involvement (also called parent participation) was a broad term and,




in this context. should be called family involvement. However, for the purposcs of
this practicum. involvement was simplified to " . . . an acceptance of cqual skills
and cxpertise, of an open-minded sharing of knowledge. skills and experience, and
of a scnsc that cach partner brings somcthing different but of cqual valuc to the
rclationship.” (Pugh, 225)

Sutherland went on to define it as " . . . a developmental process that is built
over a period of time through intentional planning and cffort of cvery tcam
member. and a process by which parents and tcachers work, lcarn and participatc
in decision-making cxpericnees in a shared manner." (122) A more cxtensive role
of family involvement would include child carc administrators providing continuing
cducation to parents, referring community social services to familics, encouraging

parents to advocate for all children. cultural considcrations. fatner focuses.,

community involvement, ctc.

There were scveral categorics that parents fell into when discussing
participation in their child’s child carc center. Pugh broke them down as such:
¢+ Non-participation - not involved on a daily basis. may lack confidence. too

tircd. languagc or cultural barrier.
4 Bcing there - receptive and responsive, but not active. may attend cvents,

speak to staff.
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¢ Coopcration - intentional contribution, superviscd by staff, conferences.

¢ Collaboration - initiatc and work with staff on activitics, listen to staff, ultimate
decisions and responsibilities lay with staff.

¢ Partnership - involvement cxtends to include cqual access to information and
resources with staff.

¢ Control - decide and cxccute decisions, ultimately accountable and responsible
for activitics, budget, sclection of staff, ctc. (227-9)

"Parents complain tﬁét they have no rcél input"” in child carc "and arc only
uscd for menial tasks such as running moncy-rai'sing cvents, putting up bullctin
boards, and helping with ficid trips. At the same time, teachers attend workshops
at professional conferences cager to Icarn new strategics for gaining greater parent
participation in their classrooms . . . If both parents and teachers desire strong
parcnt participation, then why is it not occurring”?” (Coleman, 15) Coleman
suggested a few reasons: "time demands made upon working parents, policics and
practices that relegate parent participation to a low priority. and a lack of tcachet
training in understanding and working with «// familics.” (15)

"Thc proportion of marricd women working outside the home rosc from 41
percent in 1975 to 62 percent in 1988, This mecans that more women have less

time than cver before to volunteer. . .." (PTA, 3) "The proportion of children
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living in singlc-parent familics is increasing. In 1989, 22 percent of children lived
in single-parent familics; only 11 percent did so in 1970 . . . Single parents have
less free time for parent involvement activitics than parents in houscholds where
both spouscs arc in the home." (PTA, 3) "About 13 percent of African-American
children under the age of 18 lived in their grandparents’ homes in 1989. This was
also the case for 5 percent of Hispanic and 3 percent of White childr.cn. About half
of these 1.2 million children had their mother present in the home, 38 percent had
ncither parent present, 4 percent had both parents living with them, and 3 percent
had only their father present.” These statistics proved the point that child care staff
must approach cvery child and his/her family individually: family involvement
activitics must consider thesc differences.

Aside from the changing face of familics in today's socicty, many parcnts
bring scveral other barricers to the child carc sctting. The National PTA sent out a
survey to its presidents, councils, and lcaders in 1992 asking them what barriers
they faced when trying to involve parents. Of the 4,797 that responded:
¢ 89% stated parents do not have cnough time.
¢ 32% stated parents fecl they have nothing to contribute.
¢ 329, stated parents do not understand the system: they do not know how to be

involved.

17
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¢ 28% stated lack of child carc to attend mectings.

¢ 25% scnscd parents feel intimidated.

¢ 18% fclt parents arc not availablc during the times PTA and school functions
arc scheduled.

¢ 15% listed language and cultural differences - PTAs arc unablc to attract
parents of all racial and cthnic groups.

¢ 11% said parents do not have access to transportation to the school functions.

¢ 9% thought parents did not feel welcome at the school.

¢ And 21% listed other barriers (most of them suggesting that PTA lcaders fecl
parcnts arc not interested in being involved). (3)

Besides the intimidations and attitudes parents bring with them to the child
carc sctting, the teaching and administrative staff bring their own prejudices and
beliefs. Staff may also have a lack of time, resources, and skills to actively recruit
positive parent involvement and communication. Many tcachers feel that their job
is to take care of the children and facilitate their lcarning, not to deal with parents.
Paircd with the long hours, low pay. and many responsibilitics, (conducive to
burnout and resulting in high tumover), many staff fecl they are stretched too thin
to take on a parcnt involvement program as well.

Therefore, the problem of lack of adcquate positive parent involvement is well

18
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documented and cxamples were given. This problem crosses gender lincs,
cconomic lines, racial lines, and age lines. With th'c onslaught of mothers in the
work force, socicty has not yet given parents productive ways in which to divide
their time between what must be done (bring in income to support family) and
what should be done (rérr;ain actively involved in child's educational and

dcvclopmental life). Somec suggestions arc given in this handbook.
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Chapter 111

Goal and Objectives

Goal of Practicum

The goal of this practicum was to come up with an cffective handbook
that child carc administrators could usc to measure the current level of parent
involvement in their centers: subscq'ucnt]y. the administrators could casily carry out
the suggestions offered to increasc the level of parents’ involvement. The
developed tool was distributed to a pancl for their review, evaluation, and critique.
This pancl consisted of ten administrators of NAEY C-accredited child care
centers.
Objectives of Practicum

After the ten-week implementation phase of the practicum, the panel had
rcad the handbook. had a chance to ask questions about strategics suggested,
cvaluated and critique the tool.
Objective # Onc: 90% of the pancl will respond favorably to the form, style, and
format of the tool.
Objective # Two: 80% of the pancl will evaluate the tool positively.

Objective # Threg: 806 will critique the tool favorably.




Objective # Four: After the critique process, the tool will need to be revised less

than 20%.
The degree of attainment of these objectives was measured from surveys. a
questionnaire, and a form included with the tool. Fortunately. with the pancl

consisting of tcn members, 80% and 90% was not difficult to measure.
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Chapter IV

Solution Strategy

Review of Existing Approaches

Through cducational studics. rescarch, and preschool work experience,

. this writer discovered the need for child care centers to have programs
‘encouraging active participation from its clients - the parents. Morc and more,
professionals in the field are realizing this as well. A good amount of literaturc in
the ﬁcld covers ways parents can become involved in their child's educational
sctting and ways professionals can gain the needed skills to carry this out.

A review of the literature presented similar, but varied suggestions on
parcnt participation in child carc. Bjorkland and Burger (1987) gave guidelines for
parent-tcacher conferences, including how to prepare for the conference in
advance, itcms. to strive for when talking with parents in the conference setting,
and follow-up stratcgics to obscrve after the parents leave. They suggested
"conferences offer a rich opportunity to build communication and understanding
between the home and school. Their valuce to parents, staff. and children depends
upon the active participation of cach person involved.” (31) Parent-tcacher

conferences arc a vital way to keep parents informed and up-to-date on their

to
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child's progress and is a first step in involving parents.

On the other hand, Swap (1987) submitted "advisory boards arc very
uscful for transforming information about what parents want into specific activitics
and programs.” (75) She described the functions of an advisory board, gave
samplc agendas, discussed how to manage communications, and presented
‘clements that ensurce an cffective board. Besides advisory bqards. Swap discussecs
ad hoc committees, task forces, and informal problem-solving groups as alternate
ways for parents to become involved.

| "Task forces and informal problem-solving groups gencrally function
within a specific time-frame on a single topic. Advisoiy boards usually deal with a

varicty of topics within the context of an ongoing program or mission, such as

planning parent cducation programs, cstablishing a program for parent volunteers,
or contributing to long-rangc planning." (Swap. 98) Advisory boards may
provide a purposc and be a positive way for parents to participate, however, the
writer would suggest adding a board after some initial steps of involvement were
found successful for both staft and parcnts.

- Suthertand (1991) introducced scveral roles for parents to take on in
involvement. Thesce included parents as policy and decision makers, parents as

participators in classroom/center'school activitics, parents as teacher assistants.

[ §%]
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and parents as community liaisons. "A well planned and implemented process,

supporting the involvement of parents in the program designed to teach their
children, can both affirm and cmpower them as parents.” (125) "Mutual respect
between parents and t‘cachcrs. and rcadiness on the part of teachers to accept
parents as capable partners in the goals to meet children's needs, is required for
parents to feel welcome and needed. Teachers need to take the initiative and
responsibility to extend welcome and need.” (125-6)
<
Albert gave parents many suggestions on how to become involved with

their children. the teachers. and the school community. These varied from simply
talking to their child at homc about their school day to %JIO\A'ing children to see
that making mistakes is OK and helps cveryone learn. Tips concermning their child's
tcachers included:
¢ "Happygrams" (bright, short thank you notes to the teacher when their child

displays new skill from school).
¢ Tclephone talk (5-10 minute catch-up conversations with tcachers).
¢ Banish blaming (taking a 'no-fault' approach when their child experiences

ditficulty in school).
¢+ Ask for advice.

¢ lLend ahand.




¢ Bcat the clock (punctuality with conferences).

¢ Bc prepared (with a list of questions for conferences).

¢ Information. plcasc (giving teachers any needed information about family or
child. as well as any changes that might cffect school behavior). (4-5)

Knowler (1988) proposcd excellent strategics that teachers could usc to
oricnt parents and volunteers to their classrooms. Suggestions included sctting the
classroom up to accommodate parents and holding regularly scheduled events
(potluck lunchcons. wotkdays. home visits, parent orientations, monthly mectings.
cte.). (9) Slack (1993) gave similar suggestions for teachers to usc in preparing
for parents in their classrooms and discussed other ways to keep in touch with
parcnts. These consisted of personal notes sent home, notes written by the teacher '
and child together. sending home activity packs for parent and child to do
together, bricf telephone calls, classroom newsletters, and monthly calendars sent
home with daily activitics for parent and child. (49)

Stonchouse (5) posed. with parent ihvolvement "the main aim . .. 15 to
increasc parents’ competence and confidence in thcfnsclvcs as well as their pleasure
in and understanding of the child. These things come about not primarily through
attending mectings or helping with projects (though they éan contribute), but

rather in the daily interchange between carcgivers and parents who have a

to
'n
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rclationship of mutual respect.” In another article, Stonchouse (1980) said “the
most meaningful way to assess the quality of relationships between parents and

staff is to look at what happens on a day-to-day basis as parents come and go in

thercentre.” (6)

She continued with twenty guidelines for staft’ in "Relating to Parents

Daily ".

¢ Have an attitude of respect toward parents.

¢ Bc cautious giving advice to parents.

¢ An open door makes parents feel welcome.

¢ Give clear expectations of parents and céntcr from beginning.
¢ At first, have onc caregiver relate to parents.

¢ Usc parents as a source of information about the child.
¢ Involve parents in decisions about their child.

¢ Talk with pa.rcnts.

¢ Get to know parents personally.

¢ Rcalize parents are people and have other concerns.

¢ Share everything positive about their child.

¢ Sharc unplcasant information more sparingly.

¢ Avoid stereotyping parents.

26
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¢ Accept individual differences in parents.

¢ Acknowledge that you may not rclate well to some parents: maybe other staft
can.

¢ As staff, support cach other with difficult parents.

¢ Bca good listencr.

¢ Know the limits of your own competence: refer parents if need be.

¢ Scc things from parents' perspective.

¢ Kcep trying with difficult parents. (6-7)

On parent involvement, Morrison (1991) belicves "parents, children, and
the program arc all part of the process: conscquently, all three parties should
benefit from a well-planned program of parent involvement. Nonetheless, the
focus in parcnt/child/family interactions is the parent, and carly childhood
cducators must work with and through parents if they want to be successful.”
(422) After suggesting three approaches to parent involvement - "task approach,
process approach, developmental approach” (422-3), he provided professionals
with mcthods for involving parents and activitics. Thesce included schoolwide
activitics. communication activitics, cducational activitics, service activitics and
decision activitics. (425-6) As with much of the other literature, parent-tcacher

conferences were discussed.

n
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Finally. and perhaps most importantly since (the review pancl members for
this practicum are from NAEY C-accredited centers), Bredckamp (1991) offered
NAEYC guidclines for staff-parcnt intcraction o (Scc Appendix C) The goal given
for this important topic was "parcnts arc well informed about and welcome as

obscrvers and contributors to the program.” (26) Subscquently, the rationale was

“young children are integrally connected to their familics. Programs cannot

adequately mect the needs of children unless they also recognize the importance of

the child's family and develop strategics to work cffectively with families. All

communication between programs and families should be based on the concept

that parents are and should be the principal influence in children's lives." (26)

Bricfly, the cight strategics were as follows:

¢ Provide written information to new and prospective families. This would
include prégram philosophics. opcrating proccdures, hours of operation, ctc.

¢ Decvclop an orientation process. considering the pre-enrollment visit, parent
oricntation mecting, gradual introduction of children to the program, ctc.

¢ Establish positive. two-way communication.

¢ Include open door and involvement policics.

¢ Have systems for ongoing, day-to-day written and verbal communication.

¢ Hold regular teacher-parent conferences. Discuss children's progresses,

Y,




accomplishments, difficultics, cte.

¢ Allow parcnts to be informcd.about the program and its curriculum,
professional issues, policy changes, cte. through newsletters, bullctin boards,
and other means.

¢ Ensurc communication between parents and staff in order to provide smooth
transitions for children. (26-29)

In summary. a review of the literature revealed much repetition of
important issucs and skills nceded regarding parent involvement. In this practicum
sctting. the writer presented many of these issucs, barriers, activitics, and processcs
in a tool developed to address the need for increased, active parent involvement.
Proposed Solution Strategy

The purposc of this practicum was to develop a tool addressing the need
for incrcased levels of active parent participation in child care centers. Th'c
solution strategy chosen was to develop a handbook that would be reviewed,
cvaluated, and critiqued by a pancl of experts in the child care ficld. A cover letter
sent with the handbook described the steps the panel would need to follow. (Sce
Appendix D) The subject of the handbook was parent involvement. With it, child
carc administrators could initially lcarn about parcent involvement: sccondly (using

the strategics suggested) measure the current level of parent involvement in their
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centers and: lastly, increasc that level. Within this practicum project, the pancl of
cxperts were not asked to implement any of the strategics suggested in the
handbook. but rather to perform a professional review and critique of the
handbook and its contents.

Given this solution strategy, the objectives were obtained through review
and documentation of the pancl's survey. questionnaire, and form cvaluating the
proposcd handbook. Objective number onc (90% of the pancl will respond
favorably to the handbook's form, style, and format) was mcasured on a continuum
provided in the survey distributed to the panel. (Sce Appendix E) The handbook
was ablc to mect this objective if written in a clecar end concise manner.

Objective number two (80% of the pancl will evaluate the handbook
positively) was measured in a similar way, provided by answers to a questionnaire
filled out by pancl members. (Sce Appendix F) This objective was accomplished
if the pancl agreed the handbook .overed the needed material to explain.,
document, and increasc parent involvement in the child care sctting.

The third objcct'ivc (80% of the pancl will critique the handbook favorably)
was assessed through analysis of the panel's responscs on the survey provided with
the handbook. (Sce Appendix G) Given NAEYC's standards, objective number

three was achicved if, after professional review, the panel responded favorably to
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the subject. content, and composition of the handbook.

The last objective (after the critique process, the handbook will need to be
revised less than 2096) was appraised after reviewing the panel's comrents and
suggestions given on the fast form included with the handbook. (Scc Appendix H)
Considering the pancl's expert opinions and suggestions, objective number four
could be attained when final cditing and revising of the handbook (based on the
given comments and suggcestions) revealed less than 20%6 of the handbook had to
be amended. If these objectives were met, this handbook could be distributed to
various child care centers looking to increasc their level of parent participation. If
not m:t, the handbook would be revised until it met th. given objectives.

The proposed handbook was divided into points including:

. Introduction - Parcnt Participation
1. Obstacles to Parent Participation
[11. Current Level of Parent Participation
A. Parent Survey
B. Staff Survey
IV. Parcnt Participation Program .-
A. Philosophy

B. Communication
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C. Ways to Involve Parents

1. Administrators

9]

. Child Care Setting

4. Conferences

5. Activitics
V. References

The writer's role was that of facilitator; the handbook was written and
distributed to the pancl. Communication was maintained through tclephone
contact (and letters, if necded). After writing and sending the handbook, the
writer assumed the responsibility of maintaining adequate contact with the pancl,
making surc not to have influenced their opinions, but rather to help the process of
cvaluation if nceded. Also, the writer must have reviewed and compiled the
information gathered in a professional and timely manner.

Successful complction of the solution stratcgy was dependent upon the
involvement of the panel of experts. The strategy could not have been completed
without these administrators, since the writer was not currently working in the
ficld of child carc. Cost was minimal, since parent involvement activitics were not

being altered in any of the practicum sites: additional approval was not required,




after having reccived initial approval of participation from the ten administrators.

The writer monitored the implementation phasc of the practicum through
telephone contact with the pancl during wecek three. The panel submitted the
cvaluation, surveys, and form during week scven: the writer again monitored the
implementation by telephone contact during week nine. No major obstacles were
anticipated. Onc possible anticipated obstacle would have been late submission of
data by onc or morc pancl members: anticipated reasons for this would have
included change of staff and:or time restraints placed upon administrators causing
the handbook to reccive lesser priority. This was addressed by continual contact
by the writer and. perhaps, personal assistance at the practicum site.

In conclusion, "only if child care involves sharing between parents and
carcgivers, working together for the child's benefit, can it in the long run be
beneficial to children ard families." (Stonchousc, 6)

" Parents are the most significant influence in a child's life, and the carly
childhood program should organizc strategics and methods that build
working partnerships. A good tcacher-parent partnership begins with
honest, reliable and sincere communication. Teachers and parents can
communicate and work togcther in many ways. Parents need to be
encouraged to become actively involved in the child's care and education.
Building an cffective and mutually satisfying partnership between the home
and school requires the belief that tcachers and parents have much to share
and communicate. If children are going to achicve and grow 1n an carly
childhood program, parcnts must have a better understanding of their

child's personal development and learning styles as well as the school's
program, activitics and tcaching methods. (Gelfer, 164-5)
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Chapter V
Results

The problem was a lack of active parent involvement in children's care and
development in the child care sctting. The solution chosen was to dc»A'clop and
distribute a kandbook to administrators of ten centers in Broward County, Florida.
With this handbook. ideally. teachers and administrators could measure the current
level of parent involvement in their center and increase that level.

The goal of this practicum was to come up with an cffective tool/handbook
that child care administrators could usc to measure the current level of parent
involvement in their centers; subscquently, the administrators could casily carry out
the suggestions offered to increasc the Ievel of parents' involvement. Given the
overall success of the practicum's objectives, this goal has been met.

The pancl of administrators had ten weeks with which to read and review the
handbook. During that time, they had to evaluate and critique the handbook and
fill out the surveys/questionnaires with comments and suggestions. The evaluation
forms were to be mailed back to the writer. A few of the evaluation forms were
received by the writer carlier than required and some were received on schedule.
However, a few were not obtained by the time allotted. The writer followed up

with several telephone calls and submitted a copy of the evaluation forms as well
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as a fax number to assist in receiving the completed forms. Fortunately, with the
format of this practicum report, other work was able to be completed while
awaiting the completed forms. Still, the delay had been anticipated: telephone calls
by the writer and the length of time allotted to the administrators during the
implementation phasc was thought to have corrected the problem before it arosc.
The delay in receiving some cvaluation forms still occurred.
Objective #1

The first objective of the practicum was to have 90% of the ten administrators
to evaluate the form, style, and format of the handbook favorably. "Favorably" in

this context constitutes responscs of 4 (agree) and 5 (strongly agree) on the

"Handbook Review Survey: Form, Style, And Format". Favorably would be
above 3 (ncutral) or average. On this survey, 100%6 of the responses were 4 =
agrec or S = strongly agree.
tive #2
The sccond objective was to have 80% of the administrators cvaluate the
handbook positively. Again, positivcly was considered a rating of 4 (agree) and 5
(strongly agree) on the "Handbook Evaluation Questionnaire: Content”. In

actuality, 92.5% responded positively, while 7.5 responded below 4 (agree).
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On the third objective of the practicum. it was hoped that 80% of the
administrators would respond favorably to the "Administrator Critique Survey".
"Favorably" mecant choosing truc as opposcd to falsc on this survey. In fact,
93.3% did so.
tive #4
On the last objective of the practicum. the handbook would have to be revised
less than 20% after the evaluation and critique process. The administrator's
comments and suggestions would be taken into consideration and the handbook
amendcd bascd on this. Before amending, the body of the handbook consisted of
twelve pages. Therefore, in order to be revised less than 20%, roughly less than

two and a half pages of the handbook's content could be changed. In fact, 12.5%

of the handbook was revised/amendcd, therefore, the objective was met.

Stated Objectives Actual Results

—

1. 90% will respond favorably to the . 100% responded favorably

form. style, and format of the handbook.

t9

80 o will cvaluate the handbook positively. 2. 92.5% cvaluated positively

3. 80% will ¢critique the handbook favorably. 3. 93.3% critiqued favorably
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4. After the critique process. the handbook will 4. 12.5%0 revised

need to be revised less than 20%.

The outcome of the handbook cvaluation process was revealing, The writer
had approached the handbook as another rescarch paper. rather than a tool to be
uscd in the ficld by professionals, The parent survey was developed without taking
into account that many child ca-rc centers scrve low-income, underprivileged. and
non-English speaking parents. The survey was revised with this in mind. As of
this time. there arc no further plans for the parent involvement handbook. Results

of the surveys and questionnaires arc listed in Tables 1. 2. 3. and 4.
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Table 1

HANDBOOK REVIEW SURVEY: FORM, STYLE, AND FORMAT

RESULTS

Rating Scalc: | = strongly disagree

2 = disagree

3 = ncutral

4 = agree

5 = strongly agrce

Number of responscs for rating scale

Questions S 4 3 2 1
1. The writing style of handbook is orderly and clear. 55 ¢ 00
2. The handbook is written in a manncr that makes it 4 6 0 0 0

casy to rcad and follow.

3. The format of the handbook is laid out in a rr;;nncr 4 6 0 0 O
that makes it casy to understand and follow.

Comments Given: "The handbook should give suggestions/examples. not review

philosophies all ready known by administrators. Shift in point of view is

distracting. Difficult to follow train of thought."
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Table 2

HANDBOOK EVALUATION QUESTIONNAIRE: CONTENT

RESULTS
Rating Scale: | = strongly disagree
2 = disagree
3 = ncutral
4 = agree

Quecstions | ; 5 4 3 2 1

1. Enough information was provided in the handbook 6 4 0 0 O
to wdequatcly explain parent involvement.

to

. The data provided in the handbook was adcquate 53 1 1 0
tor child carc administrators to mcasure the current
level of parent involvement in their centers.

3. Enough matcrial was provided in the handbook for 451 00
child carc administrators to usc to incrcasc the level
of parent involvement in their centers.

4. The quality of the measurement tools provided in 4
the handbook for child care administrators to measure
the current level of parent involvement in their centers
was good.
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Table 3
ADMINISTRATOR CRITIQUE SURVEY
RESULTS

Rating Scale: True

False
Number of responses for rating scaic
Questions Truc False
1. The matcerial covering the subject of parent 9 1

involvement would be beneficial to child care
administrators sccking to increasce the level of
involvement at their centers.

2. The suggestions given in the handbook regarding 10 0
ways to involve parents in the child care center
were plentiful and covered all aspects of the child
care sctting.

3. The mcasurcment tools provided for child care 9 |
administrators to measurc the current level of
parent involvement were broad cnough to be used
after a program of parent involvement was revised.

Comments Given: "Elaborate on examples given. Remember, the handbook is

directed at administrators, you might not suggest {urther research. Some

suggestions are more workable than others. Parent survey may be intimidating to
parents: too lengthy. Shorten the parent survey and word more simply. Staff

sunvey is minimal, weak, not detailed enough.”
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Table 4
ADMINISTRATOR'S COMMENTS AND SUGGESTIONS FOR

HANDBOOK

RESULTS

Comments Given to the Following Subjects:

1. Readability of the handbook:

"Double space between paragraphs and bullets. Edit redundant excerpts. Sounds
like a ‘paper'; too many quotes. Make it less technical: give more cxplanations of
activitics. There arc lots _of handouts from other books. The writing sounds
opinionated, like the writer has all ready judged the reader.”

2. Strategies suggested in the handbook:

"I added three cvening activitics into the tcachers' contracts: they agree to attend
and participatc when they are hired and sign the contract. When do we stop with
difficult parents? Neced to take teachers' family lives into consideration. Safcty
nceds to be considered with after hour activities in familics' communitics.
Elaborate on strategics. Address the problem of staff burnout. Discuss discretion
of parent volunteers (discussing other kids' behavior outside of classroom with
other parents). Keep in mind bad ncighborhoods whcﬁ visiting parents/familics.”

3. Quality of teacher and parent surveys provided in handbook:
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"Edit parent survey, add to staft survey. Intent is unclear (negative?). Parent
survey .is limited to English-speaking parents and thosc that read well.”

4. Selection of activities recommended for parent involvement/participation:
"Give more detail-explanation. Pleasc give more ideas for topics for meetings.

Group suggestions into topics with more details.”
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Chapter V1
Conclusion

The administrators were cager to participate in the practicum and were very
helpful and forthcoming with any nceded information. A handful of centers had
existing, structured parcent involvement programs and were looking forward to
compare their program with the suggestions in the handbook. All ten of the
administrators said thcy benefitted from the handbook and were anxious to try
hany of the suggestions given.

In hindsight, it is fclt by this writer that the first three objectives could have
been set higher. Objective one (90%) was met with 100%: objective two (80%0)
was met with 92.5%: and objective three (80%) was met with 93.3%. The first
survey was cvaluating the form and style of the handbook and-in the future-should
be held accountable to 95% compliance. In this writer's opinion, to expecet 100%0
agrecement on any objective is setting a futurce writer up for failure. The sccond
questionnaire was measuring the handbook's content and (again. in hindsight) the
objective could have been raised to 85-90%. Lastly, the third objective was met

but could have been raised to 85-90%. The rating scale has been broadenced from

"Truc or False” to "Agree. Disagree, and Not Surc”. As for the fourth objective.

200 still seems to be a fair level for judgement.

43

-
G




[f this practicum writer were to follow up this practicum project and report,
she might consult with oth-crs in the carly childhood ficld locally, add local
resources and distribute the revised handbook to interested child care
’ administrators for a fee. One thing this writer learned through working in the ficld
and r.cscarching this practicum is that no matter what the current level of parent
involvement currently exists in any child carc center, it can certainly be mcreased
by having a rencwed interest and putting forth honest efforts with both staff and
parcnts.

Finally, the writer had come across many ways to increase communication
with parents and staff, which leads to increased parent involvement. Many more
cxamples and suggestions were discovered upon further rescarch of the subject for
this practicum. Thercfore, this writer would suggest continued rescarch,
brainstorming scssions and open communication with b.oth staff and parents in
order to reveal more ways in which to increase the level of parent involvement in

other child care centers.
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APPENDIX A

DEMOGRAPHIC SURVEY
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APPENDIX A

DEMOGRAPHIC SURVEY

—_—

. How long has the child carc center been open?

’

b2

. How long has the child care center been NAEY C-accredited?

3. How many children is the child care center licensed for?

4. What ages docs the child care center serve?

5. How many staff arc employed by the child care center?
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APPENDIX B
INTRODUCTORY LETTER TO PANEL
November 14, 1994

Dcar Child Carc Administrator,

"~ My name is Meredith McLanc: | am a Graduate student at Nova/
Southeastern University studying child carc administration. | am contacting
NAEYC-Accredited centers in Broward County to ask for assistance in
complcting my studics. The topic of my senior practicum is "How child carc
administrators can incrcasc parent involvement in their centers.”

If you decide to participate, | would send you a Handbook for
Administrators. You would review it, cvaluate it, critique its quality and retumn zn
enclosed questionnaire with your professional opinions and commcnts/suggcstions.'

For participating, you may usc any of the strategies suggested freely. 1 will _
follow this Ictter up.with a telephonc call during the week of November 21, 1994,

Thank you for your time; 1 look forward to spcaking with you.

Sincerely,

Meredith McLance
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Accreditation Criteria & Procedures

C'. Stafi-Parent Interaction

GOAL: Parernts are
well informed about
and welcome as
observers and
contributors to the
program.

ERIC

Aruitoxt provided by Eic:

RATIONALE: Young children are integrally connected to their Samilies.
Programs cannot adequately meet the needs of children unless they also
recognize the importance of the child’s family and develop strategies to work
effectively with families. All communication hetween programs and fami-
lies should be based on the concept that parents are and should be the
principal influence in children’s lives.

C-1. Information about the program is given to new and prospective
families, including written descriptions of the program’s philosophy

(B-1), operating procedures (E-2), and plans for meeting children’s
nutritional nceds (I-1).

All programs need a written statement of philosophy and goals that is readily
available to parents and stalf members. Written statements of phitosophy and
policy do not ensure good communication but they provide a basis for good
communication and understanding between parents and staff. Such informa-
tion enables parents to make an informed decision about the best possible
arrangements for their child. Providing information about children's nutri.
tional needs is especially important when parents rather than the program
supply the child’s food. See Healthy Young Children: A Manual for Programs
(Kendrick, Kaufmann, & Messenger, 199 1) for nutritious snack ideas to giveto
parents. Programs with significant numbers of non-Englishi-speaking families
need to provide materials in the parents’ native language.

C-2. A process has been developed for orienting children and parents
to the program that may include a prc—cnr()llmcnf visit, parent orien-
tation meeting, or gradual introduction of children to the program.

The transition from home can be a difficult one and must be planned. There are
numerous methods of orientation for both children and parents. The criterion
does not require that one particular method be implemented but it does
require that an orientation for both children and parents be provided.

BEST COPY AVAILABLE
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Aruitoxt provided by Eic:

. Criterta for High Quality Larly Childhood Programs with nterpretations 27

Statf and parents
communicate frequently
about childrearing
practices in the home and
at the program.

C-3. Staff and parents communicate frequently about childrearing
practices in the home and at the program in order to minimize
potential conflicts and confusion for children. Staff give parents spe-

cificideasfor promotingchildren’s healthy developmentand learning
at home. '

Parents have the responsibility for selecting the best possible arrangement for
their children. It is very important that parents are informed of the program’s
phitosophy so that they can make an educated choice {or their children. It is
also important that parents and staff discuss their views on childrearing to
minimize potential conflicts and confusion for children. Staff do not capitulate
to parents’ demands, but they should demonstrate respect for parents as the
principal influence in the child’s life. The expertise of early childhood profes-

sionals is a rich source of information to assist parents in their complex roles,

and the relationship between staff and parents is an excellent opportunity to
support parents.
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Accreditation Criteria & Procedures

In good quality programs
parents are welcome
visitors at all times

f ERIC

Aruitoxt provided by Eic:

C-4. Parents are welcome visitors in the program at all times (for
example, to observe, eat lunch with a child, or volunteer to help in the
classroom). Parents and other family members are encouraged to be
involved in the program in various ways, taking into consideration
working parents and those with little spare time.

The program’s policy should openly encourage parent involvement. Parents
should be free to visit the program unannounced at any time.

G-5. A verbal and/or written system is established for sharing day-to-
day happenings that may affect children. Changes inachild’s physical
or emotional state are reported regularly.

Since verbal systems are not always workable in programs whete several staff
members interact with children during the day, written systems are often
necessary. Such communication systems allow for reporting important infor-

mation about children to parents and chcourage parents to communicate
about their children to staff.
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L ERIC

Aruitoxt provided by Eic:

C-6. Conferences should be held at least once a year and atother times,
as needed, to discuss children’s progress, accomplishments, and diffi-
culties at home and at the program.

Conferences do not take the place of daily communication but allow opportu-
nities for in-depth discussion of children’s development, and for parents to ask
questions, express concerns, or make suggestions about the program. Confer-

ences should be scheduled at least annually, but may be called as requested by
either parents or staff.

C-7. Parents are informed about the program and the curriculum, and
about policy or regulatory changes and other critical issues that could
potentially affect the program and/or the early childhood profession,

through newsletters, newspaper articles, bulletin boards, and other
appropriate means.

Individual programs may be as creative as possible in communication efforts as
long as such efforts are seen by parents as effective. Programs communicate

with parents about critical changes that directly affect program quality such as
licensing or legislation.

C-8. Staff and parents communicate to ensure that children experience
smooth transitions from one program to another during the day. Staff
and parents communicate to ensure that the programs from which

children come and to which they go from one year to the next provide
continuity over time.

Transitions are change and all change is stressful. For young children who have
limited experience and few well-developed coping strategies, change can be
very stressiul. When children move from one program to another or from one
group to another within a program, smooth, less-stressful transitions are more

likely when staff, administrators, and parents work together.
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APPENDIX D

HANDBOOK COVER LETTER TO PANEL

Fcbruary 3, 1995

Dcar Child Carc Administrator,

My namec is Meredith McLanc. a graduate student a Nova Southcastern
University. 1 contacted you in latc November regarding my senior practicum
“How Child Carc Administrators Can Incrcasc Parent Involvement.” The
handbook is enclosed.

I do not need you to implement any of the strategics suggested in the
handbook: you arc being asked to review, evaluate, and critique it. After
revicwing the handbook. plcasc fill out the enclosed survéys (2). questionnaire, and
form with your professional opinions, comments. and suggestions.

Schedule:

Fcbruary 5-11, 1995: Pleasc read over the handbook.

February 12-18, 1993: Review of the handbook's form, style, and format. 1 will
call during this week to answer any questions you may have regarding the

handbook or the processes of evaluation.
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February 19-25,.1995: Further review of the handbook: fill out Review Survey.

February 26-March 4, 1995: Evaluate the content covered in the handbook; fill out

Evaluation Questionnaire: Content.

March S-11. 1995: Critique the subject. content, and composition of the

handbook; fill out Administrator Critique Survey. Fill out Administrator's
Comments and Suggestions Form.

March 12-18, 1993: Plcase mail the surveys., questionnaire, and form by this time.

These can be mailed scparately, as they are completed or together at this time.

I will call during the week of March 19th to clarify any needed points in the

surveys, questionnaire, or form. Plcase do not hesitate to call me at any time with
any questions or obstacles you may have. My telephone number is (305)792-7767.
1 thank you in advancce for your cooperation.

Sincerely,

Meredith McLane
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TEN-WEEK IMPLEMENTATION PLAN
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APPENDIX E
Ten Week Implementation Plan
Week One: The handbook was assembled and distributed to the panel.
Wecek Two: The handbook was read by the pancl.

Wecek Three: The pancl did review the handbook. The writer called mid-weck to

answer any questions the pancl may have had.

Wecek Four: Further review of the handbook by the pancl.

Week Five: The panel evaluated the handbook.

Week Six: The panel critiqued the handbook. included comments and suggestions.
Week Seven: Surveys, cval‘uations‘ and formms were submitted by the pancl. Data
was gathered by the writer.

- Weck Eight: Data was compiled by the writer.

Wecek Ning: The writer would call the panel to clarify any needed points contained
in the surveys/questionnaire/form.

Weck Ten: Data further assembled by writer and handbook revised.
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I. Introduction

The need for child care has been increasing over the past twenty years and
parents have come to depend upon child care centers to supplement the teaching
and dc <lopment of their children. However as you know, many parents simply
drop off and pick up their child with littic more than passing, informal
conversation: involvemnent is minimal. This handbook was developed for child care
administrators to better undcrsiand the facets of parent involvement. Init. you
(the child care administrator) will gain insight into the obstacles of parent
involvement; will be able to measurce the current level of parent involvement in
your center; and. using the suggestions in this handbook, increase that level.

In order to provide an optimum child care environment (thus meeting the

developmental needs of young children), parents must be involved at all levels -

clerical, classroom activitics, ficld trips, donation of supplics. policy planning,
board positions, ctc. | have witnessed sporadic, limited parent involvement with
the education, administration, and staff of child carc centers. With most centers,
handfuls of parents are actively involved: some parents show interest, but are not
currently involved. How does your center rate in parent involvement?

The ideal center would have an open door policy extended to parents of the

center that get, response. Parent-teacher conferences. open houses and bake sales
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arc what normally come to mind when thinking of parents' role in school. ldeal
involvement would add two-way communication, parents' suggestions carried out,
resources available to parents, volunteering of parents, and would builc from that
toundation. If a parent involvement program is properly sct up with honest cfforts
made by both sides, everyone will benefit - children, staff, parents. However, you
- the administrator - and the staff must set the standard.

Throughout this handbook. I will icfer to parents. but with today's
changing socicty. the term purent refers to the many primary caregivers children
have. Two-income parents, single parents, teen-age parents, stepparents, foster
parents, grandparents, aunts, uncles, siblings, legal guardians, homoscxual parents,
surrogate parcnts, communal familics. and several more would be included in this
definition. In this handbook, I am not suggesting family involvement, but the
involvement of the person(s) that is immediately in charge of the children ip your
center. Also, throughout this handbook, parent involvement and parent

participation will be used interchangeably.
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11. Qbstacles

The National PTA (1992) address scveral obstacles to parent involvement

in their handbook "A Lcader's Guide to Parent and Family Involvement.”

OBSTACLES

1. Time. Timc constraints of
working parents; scheduling of
activitics is often inconvenicent for
parcnts.

2. Not valued. Feclings of
intimidation; may fecel they have
nothing worthy of contributing: may
have had bad experiences when they
were in school.

3. Don't know how to contribute.
May havc talents. but don't know
how to go about contributing.

4. Not understanding the systemi.
P.cschool is the first introduction to
school systems, may parents arc not
familiar with how to be involved.

5. Child care. Parents may fecl
discouraged from bringing their
children to the event.

69

SOLUTIONS

Be flexible in scheduling mectings -
moming, afternoon, cvening,
weckend. Go to the parents - have

“mectings at community centers.

apartment complexes, workplaces.
places of worship. Teachers' families
and timc constraints nced to be
considered.

Extend a personal welcome to
parcnts who arc withdrawn or
uncomfortable. Lcam their intcrests
and abilitics.

Don't wait for parents to oftfer to
help. Conduct a talent survey.

Providc a parent handbook covering
rules, procedures. where to find
answers to common qucstions;
include phone numbers. Add
picturcs of center staff,

Find an availablc room and provide

safe, quality child care. Ask for
volunteers to babysit.
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OBSTACLES
6. Language barrier. Might not
understand newsletters, flyers or
speakers at meetings.

7. Cultural differences. Our
manners may cmbarrass or offend
familics from other cultures: mectings
may contlict with rcligious
obscrvancces.

8. Transportation. Lack of
transportation or access to parking
during school hours keeps parents
from visiting with the tcachers and
volunteering in the school.

9. Not welcomed. Parcnts fecl the
message that they need not interfere.

10. Parents in need. Many parcnts
in low-income communitics arc
simply overwhelmed. They barcly
have cnergy to mect their personal
nceds. much less volunteer in the
center.

11. Low literacy level. Affccts
understanding of notes and
newsicuers sent home.

12. Snobbery. Many parents view
the staff or administration as a clique
that exclude parents or minoritics or
NCWCOMeErs
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LUTIONS
Have printed materials translated.
Perhaps have an interpreter at
mectings.

Increase group awarencess and be
sensitive. Know the religious
holidays and obscrvances of all
groups in your center.

Mark parking spaccs with "visitors
only": Go to parents, or call them.
Hold small group mectings in
community centers, parents' homes,
ctc. Bus parents to special events.

Urge parent involvement training for
all staff: make pa:ents feel welcome
to drop in during the day. Post
welcome signs in all languages at the
center.

Provide information and links to
community scrvices. After parents'
personal needs are met, they can
address the educational needs of their
children. Create relationships with
many government agencics/services.

Call on the phone. Provide more
tace-to-face exchange of information.

Actively involve parents that are
representative of the children at the
center,

o ‘4
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OBSTACLES . SQLUTIONS
13. Jargon. Many parents teel put Urge staff to be simple and direct in
down or confuscd when staft use language.
professional jargon.

14. Boring meetings. Busy parcnts Make surc there 1s a purposc to any
don't take valuable time to come to mecting: shorten the business part.
mectings that arc dull or that don't Get right to the speaker or

mect their needs. workshop. Make mectings more

inviting in a rclaxed sctting. (4-6)

Besides the intimidations and attitudes parents bring with them to the
center, the teaching and administrative staff bring their own prejudices and beliefs
to the sctting. Staff may also havc a lack of time, resources, and skills to actively
recruit positive parent involvement and communication. Many teachers fecl that
their job is to take care of the children and facilitate their learning, not to deal with
parcnts. Paired with the long hours, low pay. and many responsibilitics (conducive
to burnout and resulting in high turnover), many staff feel they are stretched too
thin to take on a parent involvement program as well. 1t is your responsibility to
get staff motivated about involving the parents of the children. Results can be
overwhelming., However, with yvour own tasks to juggle, you may want to

determine how much emphasis parent involvement receives at vour center,
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II1. Current Level

After reviewing some possible obstacles to parent involvement, begin to
document some barriers that may be present in your center. This can be
accomplished through parent-teacher conferences, telephone calls, or a short
questionnaire. Documentation of the barriers can be used to develop policics that
arc more likely to work with your parents. Recommendations for parent
participation should consider the resources and expertise of the parents. Offer
parcnts a rar.lgc of support, partnership, and leadership. (Coleman, 16)

In his book Early Childhood Education Today. George Morrison describes

three approaches child care centers take with parent involvement. First is the task
approach: the staff Ict parents help with specific tasks that support the center.
Parents would help as tutors, aides. monitors, fund raisers, ficld trip monitors, and
clerical helpers. (422) Center staft are most comfortable with this approach.
Sccond is the process approach. Here, “parents are encouraged to participate in
arcas that arc important to the cducational process. such as curriculum planning,
task forces and committees . .. Teachers often think parents lack the necessary
skills to help in certain arcas. but with some preparation. assistance, and
opportunity to participate, many parents are extremely effective.” (423) The

developmental approach is last: with this orientation, "parents develop skills that




will benefit themselves, children, schools. teachers, families and. at the same time,
cnhance the process of parent involvement.” (423)

You may wish tb analyzce your center's approach to parent involvement.
Docs the center allow parents to perform menial tasks or arc the parents truly
involved at many levels and in many ways? Arc all parents invited to participate or
is it a tightly-knit clique? Are parents made to feel as partners in their children's
cducation or do teachers exude a superior attitude?

The next step is to clicit some feedback from the main people that will be
involved in the participation program - the parents and staff. Included are two
surveys, adapted from the National PTA's (1992) "A Leader's Guide to Parent and
Family Involvement" (12-13). Once distributed, filled out, and collected, you will
get a better understanding of where your center stands concerning a parent

involvement program and the needs and wishes of parents and staff.

73

( 1




PARENT INVOLVEMENT SURVEY

Our center needs your help to plan parent involvement programs. Parent
involvement is fun, infonmative, and benefits everyonce - children. parents. staff.
center. Please take a few minutes to fill out this survey and return it to the

Dircctor.

—_—

. 1 would like to participatc in the following workshops:

___Children’s developmental stages
__Infant concerns in child carc

. Coping with the "Terrible Two's"
___Discipline/Behavior management
____Toilet training
____Improving my child's sclf cstcem
___ Building parenting skills
___ Childproofing my home
___ Preparing for kindergarten
____Other

189

. 1 would likc these parenting programs to be held:
___Inthe child carc center
___ In the home of a parent in my ncighborhood/arca
__ . Ina community center
___ Inthe workplace
... Other

(e

. I would be willing to hold such a session:
_Yes __ No
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4. The best time for me to attend these mectings:

5. 1'would be interested in participating in a small group coffee discussion hour at
the center:
._Yes ___No

Best time: _

6. 1 feel that I can talk openly with my child's teacher.
Yes . No ___ Tosomc degree

7. 1 fecl that [ can talk openly with my child's director.
_Yes ____No _ _Tosomcdcgrece

8. Iam well informed about what my child is doing at the child care center.
_-Yes ___No __ Tosomedcgree

9. | feel that my child's teacher needs to be aware of home problems that may

atfect my child's school behavior. '
___Agrec __ Disagree

10. The following are cffective forms of communication for me with the
tcacher/center:
Ycs No  To Somc Degree
Open houses
Agc-level orientations
Conferences
Daily reports sent home

I'1. T would like to volunteer by:
__ Performing clerical duties for center
___ Helping in my child’s classroom
__. Organizing a center event
___Participating on an advisory committce
__ Other
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12. 1 would like to sce the tollowing made available at the center:
____Parent resource center
___ Evening child care
- Weekend child care
... Parent support group
__ Other

13. 1 have the following hobbics and work cxpericnce that | would be willing to
share:

14. 1 belicve parent, family, and community involvement at the child care center
should be strengthened in the following ways:

Optional:
Name
Best time to contact
Phone ___
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STAFF SURVEY - PARENT INVOLVEMENT

Decar staff member:

ABC child carc center is developing ways to ecncourage parent, family and
community support of our center. The information you provide will help us better
serve the entire center. Pleasc take a few minutes to fill out this sunv v and retum
it to
Namec
Best time to contact
Class/Agce

I. Do you currently have parcents or other family members voluntecring in your
classroom or for other activitics?

If yes, what arc their tasks?

2. Would you consider using parents/community volunteers in your classroom?
Yes No
If no. why not?

3. What arc your current needs for assistance?
__ Matenals: ____ Books
___Toys
. Visual aids
__ Artsupplics
_ Other
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___ Volunteers to help with the following:
____Support tasks (gathering resources, sct up learning centers, ctc.)
___Onc-on-onc teaching tasks (listen to child read, ctc.)
Small group or class teaching tasks (perform or help with music. read
to class. supervise partics or ficld trips. ctc.)
_.._ Other

4. What arcas do you feel the center needs to address?

5. What mcthods have you found cffective for improving home-school
communication (phonc calls, newsletters. notes. ctc.)?

¥
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IV. Parent Participation Program

"The first and primary prerequisite for effective parent involvement is the
right attitude. Tcachers have to want parent involvement in carly childhood and
school programs; otherwisc, parcnt involvement won't be as cffective as it could
be. A teacher must not feel threatened by parents, and must sincerely believe that
parent involvement will increase opportunitics for all.” (Morrison, 423) Next, the
administration must also be rcady for the parents: support must be absolute.
"Parents must have meaningful involvement, not the kind they feel is wasting their
time and talents." (Morrison. 424) The third critical factor for parent involvement
is planninz. Know what parents will do before they becor » involved. Be flexible,
however. Consider parent strengths, weaknesses, interests, children, cte. "Provide
for all levels of abilitics, desires. and needs. Don't expect the same participation
from cvery parent. nor all parents to want to do the same thing. Regardless of
how much or littlc a parent can or wants to be involved. give them the opportunity
to participate.” (Morrison, 424)

Come up with creative wavs to involve all parents: give some cxtra
attention to hesitant parents. Perhaps have a parent involvement committee
consisting of staff and ‘or parents. 1f this is your first attempt at trying a formal

parent involvement program, vou may wish to provide staft inservice training and a
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parent oricntation scssion. Brainstorming activitics, two-way communication
skills, listening skills, diversity issucs. conference methods. and classroom design
are items to be covered. Orientation topics would consist of the center's
philosophy. teachers' styles and philosophies. goals and objectives for classroom

and children. rules of the center and classroom, specific tasks of volunteers, and

“

classroom management techniques. (Mornison, 424)

Spark cnthusiasm in your staff: encourage them to become more involved
in the parent involvement program. Just as children need to be encouraged.
reassured and rewarded. so do adults! One administrator added involvement into
her tecacher’s employment contract. In this way. teachers knew they had to
participatc in three cvents/activities per month. They agreed to this when they
were hired and signed the contract: it held them responsible and gave them

responsibility.
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A. Philosophy

It is a good idca to develop a center philosophy for your parent
involvement program. This philosophy would cxpress where your organization
stood on involvement of staff and parents. Goals and objectives would also be
given. "Bascd on surveys and your review of home-school communication, choosc
three to five parent involvement goals for your school. Two or three should be
rcalistic shox;t—tcnn goals that can be accomplished in six to ninc months. The rest
should be long-term goals, to be accomplished over a period of two to five years.
Put your plans in writing - goals, step-by-step plans, time lincs and budget."

(PTA. 7)

In this way. all staff arc coming from the same perspective and all parents
have a basis to start their involvement. Following arc three sample parent/family
involvement philosophics, two by Mick Coleman (1994) and once from the National
PTA (1992). The samplc policy by the National PTA is directed toward
clementary school familics, but can casily be adapted to suit the preschool-age
child. Involve the teaching staff with the design of the center's philosophy: they

will be an essential part of the involvement program.
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Examples of Family Involvement Philosophies

—_—

Example #1 ’ | T

Family and school are twe of the most important social
institutions in the lives of young children. 1t is within
families and schools that young children learn about their world,
develop a sense of socgil responsibility, and acquire social
interpersonal skills. All of these traits are important for a
healthy, productive, and enjoyable life.

The goal of the (name of school) family involvement prodram is to
establish family-school continuity by providing mutually
supportive and inviting environments which challenge children to

learn and practice positive life skills. This goal is based upon
the following assumptions.

1. Children grow and develop best when parents and teachers
communicate on a routine basis.

2. Parents and teachers are most effective when they respect
one another and honestly share their likes, dislikes, needs,
and interests.

3. Teachers have the responsiblity to learn about children's
lives outside the classroom in order to develop meaingful
classroom learning environments.

4, Parents have the responsibility to share with teachers what
they believe to be information about their child's home life
that can support their child's classroonm learning.

5.

Teachers and parents have the responsibility to build upon

the learning experiences that children experience in family,
home, and community settings.

Individual classroom family involvement objectives will be
established each year. A committee of no less than five parents,
two school personnel (one of which is to include the classroom
teacher), and three students will participate in the developing
the objectives. 7The parents and school personnel will decide how
best to seek input from the student representatives. All

families and students are invited to participate in all

planning
meetings.

("ntinmed, next page)
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Example #2

Family involvement is important to both families and schools. It
is through family involvement that parents and teachers share
vital information that can be used to promote the growth and
development of young children. Without family involvement,
children's lives can become fragmented and confusing. Family
involvement thus serves as the mechanism for helping children to

make the important transition from the family into the greater
social environment.

The goal of the (name of school) family involvement program is to
promote children's growth and development in the home and school.
This goal rests upon the assumption that children's growth and

development is the mutual responsibility of parents and teachers.
Working together, parents and teachers are charged with creating
home and school environments that are supportive of children's

physical, cognitive, and social-emotional growth and .development.
The following objectives are established for (the academic school

Year). These objectives will be reevaluated at the end of the
school year.

1. Parents and teachers will meet once a month to discuss

children's growth and development at home and at school.
Working together, parents and teachers will schedule a
location and time that is at, or close to, the home or
school. Each meeting will last no longer than one hour.

Parents and teachers will arrive at the meeting with
comments, questions, or concerns that are to be shared in a
respectful and thoughtful manner. 1In addition, teachers
will provide parents with materials from their child's
portfolio. Parents will describe to teachers an event,
activity, or discussion that they felt reflected on their

child's physical, cognitive, or soc.al-emotional growth and
development.

The school will provide monthly family workshops on topics
to be determined by a survey of parents. All workshops will
be conducted at the school on the second Wednesday night of

each month. Parents will receive reminder notices at the
beginning of each month.

4. Parents will participate in at least omne school/community
activity per year. Activities will include, among others,
parent workshops, mall art exhibit, children's play, field
trips, classroom educational activities, school and
classroom parent-teacher policy committees. Parents should
feel free to recommend additional activities to teachers.

Table 3 I . ————— e —
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Parent Involvement Policy

The Bourd of I5ducation recognizes that a child's eduention is a
responsibilily shared by the school and family during the entire period
the child spends in school. To support. the poals of the school district to

educate all students effectively, the schools and parents must work as
knowledgeable partners.

Although parvents are diverse in culture, lainguage, and needs, they share
the school's commitment to the educational success of their children.
Sthool distriets and schools, in collaboration with the parents, shall
establish and develop programs and practices that enhance parent,
itfvolvement and reflect the specific needs of students ad families.

To this end, the Board will support the development, imiplementation
and regular evaluation of a parent involvement prograan which will
involve parent(s al all grade levels in a variety of roles. The parent.
involvement. program will be comprehensive and coordinated in nature
and wili include, but not be limited to, the lfollowing:

1. Supporl Lo parents as leaders and decision makers in advisory
roles.

Promotion of clear two-way communication hetween the school and
the family as to school programs and children's progress.

3. Assistance Lo parents and or guardians (o develop parenting skills
Lo fosler positive relationships al home that support children's

elforls and provide techniques designed (o assist (heir children with
learning at home.

Involvement of parents, with appropriate (raining, in instructional
and support roles al the school.

Provision of access to and coordination of commmumity and support
services for children and families.

These forms of involvement are nol mutually exelncive and require a
coordinated schoolwide efforl,

Submitted hy:
Heather Sehool 171A
San Calos, California

This sample poliey is hased, in pmet, on the Parent ieolvement Poliey
adopled in 1989 hy the Californin State Boavd of duentijon,
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B. Communication

Enough cannot be said about positive, continual. two-way communication
when it comes to truly involving parents with the child care setting. This docs not
mcan that center staff has the right to know personal details about a child's family.
Please consider what information is needed for staff to care for children on a daily
basis. Communication should not translatc into gossip: ask yoursclf if parcnts
must know similar types of information about their child's teacher. For example. a

tcacher may belicve that she should know if a child's parents arc divorcing "in

order to give the child more attention while at school.”" In that regard then. should
a parent know if his/her child's teacher is going through a divorce so that he/she
might "give the child extra attention while at home?" Of coursc not: keep in mind
that communication then is not an ¢xcusc to gossip among staff.

Stonchouse (1980) proposcs twenty guidelines for staff in "Relating to
Parents Daily™:
« Have an attitude of respect toward parents.
»  Be cautious giving advice to parents.
» An open door makes parents feel welcome.

+  Give clear expeetations of parents and center from the beginning.
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+ At first, have one staft member relate to parents.

Usc parents as a sourcce of information about the child.

+ Involve parents in discussions about their child.

« Talk with parcnts.

+ Get to know parents personally.

+ Rcalize parents arc pecople and have other concerns.

» Sharc cverything positive about their child.

+ Sharc unplcasant information more sparingly.

» Avoid stcreotyping parcents.

e Accept individual differences in parcnts.

« Acknowledge that you may not relate well to some parents: maybe other staft
can.

» As staff, support cach cther with difficult parents.

» Bcagood listener.
« Know the limits of your own competence: refer parents if need be.
« Scc things from the parents' perspective.
« Keep trving with difficult parents. (6-7)
"Communication is the key to effective involvement of familics.”

(Bredekamp. 613 "Often the inforination parents arc asked to sharc is limited to

X3
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emergency, health, and development history, which are all critical. Invite parents

to also sharc their personal perspective on their child and his or her relationship to

your program.” (Early Childhood Today. Aug/Scpt 1993) Communication comes
casy at the beginning of a school year or as a new child enrolls in your center. The
difficult part is keeping communication systems going throughout the year. "To
increasc your ongoing communication, sct aside some time to analyze what is and
isn't working in the systems you've been using. and try some creative new idcas.

Remember that parents' styles of communicating may be as diverse as their

children's.”" (Early Childhood Today, Nov/Dec 1993, 27)

Consider some specific things when analyzing the communication systems
currently in place at your center:

» Docs cach and cvery parent get grected when they come and go cach day?

+ If you arc busy. do you make it clear to j. arents when you will be available?

+ s there a designated place for all parents to pick up messages and notices? Put
individual parent mailboxcs on or by your door. Display a bright flag/sign
when there is special mail in the boxes.

« Arc you calling attention to special events in a way that is different from datly
communication” Choose the same color paper cach time you send parent

notices. Or, if you use white paper, mark cach with a brightly colored marker

hE!
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along the cdge.

Is there a spot in the center where you can talk with parents out of car shot of
children. staff, and other parents?

If you personally do not sce parents, do you have a consistent way of
communicating with them-tclephone, notes?

Havce you examined your own style of communicating and, if so, how well
docs it match parents’ styles?

Do you know which parents arc more comtfortable with informal or formal,
written or verbal communication? Create a short weekly or monthly parent
newsletter. Ask for a parent volunteer to produce it include illustrations from
the children.

Arc you sharing positive daily cvents with parents and showing an interest with
parcnts as people? Or do you talk with them only to pass information, or when
there is a problem? Remember, you arc creating a modcl for the way parents
will feel comfortable communicating with you. For ongoing communication
about individual children. try small notcbooks: store onc on top of cach child's

cubby. You usc one side for questions and notes, and parcnts usc the other

side. (27)
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C. Ways to Involve Parents

1. Administrators

Scveral ways and activitics to involve parents in your program arc
mentioned. None of the strategics suggested are the magic solution: ask staff
members what they have scen that works. Coleman (1991) recommends
establishing "a file of successful parent participation strategics for review by new
teachers." (20) Talk with other child carc centers: brainstorm as a tcam. Thesc
stratcgics, along with the right attitude by all staff. and a good communication
system will make the difference. This recipe will increase the level of parent
participation in your ccntcr.

Before sctting up a parent involvement program, survey the staff and
parcnts for their vicws and needs. This should supply you with many idcas. After
initiating any form of involvement program, again survey the parents to get
fcedback. An’ involvement program should not be written in stone: be flexible and
open to suggestions and make any necessary changes. Several resources are listed
in the references list at the end of this handbook: utilize them and rescarch more

from your local library and carly childhood assoctation.
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Coleman (1991) suggests:
"Include topics that relate to both classroom and family environments when
developing informational newsletters, public relations matenal, and parent
mectings. Family strengths, parent-child communication, childhood stress. and
in-home safcty all have the potential to aftect children’s classroom bchavior.
Equally important, these topics also relate to family well-being. Schools can
offer information and cducational programs that give parents practical
solutions on topics like these and others.” (18) Conduct parent-tcacher role

plays that address the coﬁccrns that parcnts from various familics might bring
with them to a conference.

Morrison adviscs the following strategics:

Workshops - to introduce parents to the center's philosophics. policies,
proccdurcs. teaching styles.

"Family nights, cultural dinners, carnivals, potluck dinners - to bring parcnis
and the community to the center in nonthreatening, social ways." (425)
Training programs - to give parents skills to become classroom aides.

“Fairs and bazaars - to involve parents in fund raising.” (425)

Performances - "programs in which children have a part tend to bring parents

to the center: however, the purpose of the children's performances should not

K7

<&
- -




ERIC

Aruitoxt provided by Eic:

o

be to get parents involved.” (425)

"Home lcarning materials and activitics - a monthly calendar of activitics is onc
good way to keep parents involved in their children's learmning.” (425)
"Particibation in classroom and center activitics - while not all parents can be
dircetly involved in classroom activitics, those who can should be encouraged.”
{425) Support. guidance, training, and feedback are very important for
continucd participation.

“Support services such as carpooling and babysitting - to make attendance and
involvement possible.” (425)

Welcoming committee - a good way to encourage involvement is to have other

parents contact new parents when their child joins the program.

< hil ar ttin

Coleman adviscs setting "up a family life center in the school - or in a

corner of the classroom - from which parents can check out informational

materials and cducational games ... " (20) While Morrison adds "resource

librarics and materials centers - parents benefit from books and other materials

rclating to parenting. Some programs furnish resource arcas with comfortable

chairs to encourage parents to usc them.” (425)
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Early Childhood Today (1993) covers a few points in a checklist relating to
the child care sctting:
+ Parent bulletin boards are casy to sce and can be filled with relevant
information such as schedules. rosters, menus, staff pictures and names.
» Provide low chairs for parents to sit in as they wait and watch in their child's
room.
» Provide an inviting arca for parcents to chat or sit after they have Icft their

child's room but are not yet rcady to leave the center. (56)

3. Teachers

"In order to interact cffectively with parents, tcachers must continuously
work at understanding not only what parents want for their children, but also what
they want from the school; what contributions they fecl they. as parents, can make
in their child's lcarning cxpericnce: and what shortcomings or anxictics they may be
feeling about this new experience upon which their child is embarking.” (Allen, 3)
Stipeck, Rosenblatt, and DiRocco give teachers several recommendations.

» Send developmentally appropriate materials and instructions home.

l.oan books for parents to read to their children.

Send briet notes home to parents to inform them of classroom activities and
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ways they can claborate on the classroom leaming at home.

« Provide a monthly class ncwsletter. Include words to songs sung in class,
recipes with suggestions for intcgrating math and reading skills with cooking.
Whatever the activity, describe for parents the basic skill that is being taught
with the activity. (7-8)

Gelfer provides an cxcellent idea for parent-teacher partnership: portfolios.

All documentation of communication between parent and teacher would be kept in

the child's individual portfolio. Contents include: newsletters sent, written notes

and requests by parents, developmental checklists and observations compicted by
parents, home visit notes, conferences, memos sent to parents highlighting class
and individual achicvements, asscssment reports, parent visits/participation, parent
workshops. and lctters of appreciation from parents. (165) Gelfer pairs the
portfoiios with telephone conferences., face-to-face conferences. printed
comm.unication, workshops. developmental checklists, home visits, and school
visitations to promote a positive parent involvement program.

In an cxccllent article, Slack discusses the physical environment: the
classroom. Parents will visit and. hopefuily. participate in the classroom. The
cnvironment. while being child-friendly. should welcome parents. She provides

questions for teachers to ask themselves regarding their classroom:
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» Do | have colorful posters with written cxplanations of what can be expected
to occur in cach of the learning centers?
¢ Have I rearranged the materials on the parent bulletin board recently?
o s thcrc‘a comfortable place for parents to sit and observe?
7

« Do I have a poster with photos and short biographicsfgf mysclf and assistant

tcachers on the bulletin board?

+ Arc the materials 1 have out and the music and stories I share reflective of the

familics in my classroom? (47)
Slack also reviews ways teachers can have parents participate in the

classroom:

¢ Observing their child in the classroom.

+ Joining a planned activity - sitting with the children during story time.

+ Bcing there to offer an extra lap. give a hug or wipe away tears.

» Conducting an activity planned by the tcacher, such as reading a story to a
small group.

¢ Working on an activity that can be duplicated at home, such as cooking, where
children have many things to do. like measuring, mixing, stirring.

¢ Making games or books at school that a parent cm.d child can use at home.

¢ Bringing somcthing from home to sharc that a parent and child chose together.

9]
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classroom:

Organizing an activity in conjunction with the curriculumslesson plan.

Volunteering as an assistant teacher. initiating and carrying out classroom
activitics.
Conducting an inservice for tcachers, such as sign language. (49-50)

She gc “s on to remind teachers of tips for when parents are in the

N

Smile and welcome parcnts when they arrive.

Providc namctags.

Show parents where the adult bathroom and coffee pot are.

Introdu :¢ parents to other adults and children in the cla sroor-.

Take time to cxplain what the parents will see and the reasons for classroom
rules they may not understand.

If parents arc working in an arca, suggest idcas on how to usc the matcrials
and words to usc.

Check in with the parent to see how things are going.

Thank them at the end of the day and invite parents back to the classroom.

(50)
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4. Conferences

[ will cover parent-tcacher conferences bricfly: this subject could be
covered in a handbook all by itsclf. At the end of this section will be a copy of
Mick Coleman's (1991) list of questions for parents to ask teachers during a
conference. Supply parents with this (or a similar) list of questions that they can
ask throughout the ycar. Some basic rules for conferences (in order to foster |
positive, active parent involvement in your center) include: creating a comfortable
cnvironment, cnsurc plenty of time, show child's projects, begin with saying some
thing positive about their child, ask open-ended questions, limit the number of
objetives to be covered, have shorter and more frequent conferences, follow up
with a Ictter covering what was discussed. (18-19) Morrison adds: plan ahcad for
the conference/be prepared, give parents a chance to talk. leam to listen to the
parcnt, and devclop an action plan for you and the parent to carry out before a
designated time. (426-7) Bjorkland and Burger reccommend that the teacher speak

no more than 50% of the time.

5. Activities
When a new parent cnrolls their child into your center, provide them with a

list of ways that vou will mect them half way to create an optimum cnvironment
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for their child. Include ways that they can become involved in the center,

Follbwing arc some center activitics and cvents that should attract parents to
become involved in your center and their child's education. By all means,
brainstorm with your staff to comc up with many more suggcestions!

Frosty's birthday (mid-January): adopt scnior adults (visit retirement home); mid-
winter potiuck dinner; Valentines (mail picture of child to parents’ work); parent
appreciation week (parent tips cach day, caration): Mother's day tea party: after
taxes day (free tuition); week of the young child (NAEYC): Father's day breakfast
or tcc ball or tic dyé tics: children's art show: family picnic; grandparents’ day:
family Olympics: family luau; Hallowcen (invite community); multi-cultural
festival: Earl of sandwich day (six-foot sub, stonc soup): one stop holiday shop at
center (involve community); giving trec; community parade.

Again. at the end of this scction, a checklist for parent involvement is
provided (PTA). It is designed with clementary school in mind, but can be adapted
to fit preschool developmental needs.

In conclusion. and perhaps most important, some parcnts will not be able
to or may not want to become involved more than they presently are. This docs
not show a lack of interest in their child. the child's education, or your center.

Other activitics, to involve working parents, must be brainstormed. Good Luck!
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" Table 2. Questions for Parents to Ask Teachers

1.

N

(g ]

co

9.

10.
1.

12.

How is my child progressing in hisher growth and development? Ask to see

examples of your child's work. Ask the teacher for examples of your child’s
social skills.

What types of motivators and rewards are used to reinforce my child's growth
and development?

What is my child's classtoom behavior like (= g., listening, following directions,
participating in class activities, attitude, wo-k habits)? Ask the teacher for
specilic exaimples of your child's classtoom .ehavior.

What are iny chiid's most and least favorite activities? :

How is my child's ptogiess assassed? How often is my child assessed? Ask to see
copies of the assessment instnnments.

What types of rules is my child expected lo follow in the classtoom? How is my

child infortned of these rules? What consequences follow when iy child breaks
a rule?

How often is homewoik assigned? What role would the teacher like me to playin
helping my child with homework?

What special services (e.g, altar-school cae. physical hiealth screenings,
tutoring, counseling, sick care) are provided by the school?

How can the school help me locate community services should my child need
help with his or her academic work or behavior? '

C | PRI
How can [ help my child to continue to do well in seheel?

How can | help the teacher to accomplish e classtoom goals that he/she has
set lor the year? '

How does the school keep patents inlormad about schadules, policies, events,
and problems? Is there a classtoom newsletter?

Young Childrert + May 1991
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Checklist for Parent Involvement

A school encourages parent involvement in many ways. flere are
some of Lhem:

Li Signs thal say “mrents Are Welcome Hete”- inall binguages spoken by
parents in your school community.

mmmmmas ] Suggestion hoxes

L1 Parenl surveys

LI Teacher sirveys

wommmmen W ritien school-lo home communication
.l Newslellers
L} Information packels
1] Lellers
i3 Student newspaper
i1 Other

sesmmen L] Jome visi.

smemmmsm  Volunleers in school

(1 Classroom
L1 Office
[J Library

L1 Lanchroom
LY Other . _ .. .. o i

smemmeny  ’arenls as advocales and co decision makers
11 Advisory commitlees (budget, discipline, allendance, currieutum)

{1 Problem solving committees (building and grounds usage, vandalism on
school grounds, redesigning a reporl card)

(1 Sehoal councils

1 Other

e || Grandparents Day
i1 Group meelings olher than I"I'A
L1 Resources for parents Lo check out (focated in specilic amen in sehiool)
1 Rreakfast, lunch or dinner at school for parents
(1 Shide pregentation or video introducing school to new prrents
F1 After seliool tuloring sessions - parent and child tagether
U Activilies Lo help Tamilies under stiess

P'PA meelings - bul eall them "pel logethers” o “worlkehops™ to make them
mare inviting
1 Open House Tor parents

- L1 Ageney referral Tor familios luy
Q N

ERIC
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APPENDIX G

HANDBOOK REVIEW SURVEY: FORM, STYLE, AND FORMAT
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APPENDIX G
HANDBOOK REVIEW SURVEY: FORM, STYLE, AND FORMAT
Please circle the number corresponding to your given answer:

| = strongly disagrec, 2 = disagree, 3 = neutral, 4 = agree, 5 = strongly agree

1. The writing stvlc of handbook is orderly and clear.
P2 3 4 5

Comments

2. The han book is written in a manncer that makes it casy t-~ read and follow.
I 2 3 4 5

Comments

3. The format of the handbook is laid out in a manner that makes it casy to

understand and follow.

Comments
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APPENDIX H

HANDBOOK EVALUATION QUESTIONNAIRE: CONTENT
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APPENDIX H
HANDBOOK EVALUATION QUESTIONNAIRE: CONTENT
Plcasc circle the number corresponding to your given answer:
I = strongly disagree, 2 = disagree. 3 = neutral, 4 = agree, 5 = strongly agree
1. Enough information was provided in the handbook to adequately cxplain

parent involvement.

Comments

2. The data provided in the handbook was adequate for child care administrators
to mcasurce the current level of parent involvement in their centers.
I 2 3 4 5

Comments

3. Enough material was provided in the handbook for child care administrators to
usc to increasce the level of parent involvement in their centers.
b2 3 4 5

Comments
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4. The quality of the measurement tools provided in the handbook for child care
administrators to measure the current level of parent involvement in their

centers was good.

Comments
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APPENDIX 1

ADMINISTRATOR CRITIQUE SURVEY
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APPENDIX |
ADMINISTRATOR CRITIQUE SURVEY
Plcasc circle True or False in responsc to cach statement and cxpand in the spaces
provided.
1. The matcerial covering the subject of parent involvement would be beneficial to
child carc administrators sccking to increase the level of involvement at their
centers. Agree Disagree Not Surc

Comments

2. The suggestions given in the handbook regarding ways to involve parents in the
child carc center were plentiful and covered all aspects of the child care setting.
Agrce Disagree Not Sure

Comments __

3. The measurement tools provided for child care administrators to measurc the
current level of parent involvement were broad crough to be used after a program
of parent involvement was revised. Agrece  Disagree Not Surc

Comments ___
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APPENDIX J
ADMINISTRATOR'S COMMENTS AND SUGGESTIONS FOR

HANDBOOK
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APPENDIX J

ADMINISTRATOR'S COMMENTS AND SUGGESTIONS FOR
HANDBOOK

Plcase respond to the following subjects in as much detail as possible. Your

participation is appreciated.

1. Rcadability of the handbook:

2. Strategics suggested in the handbook:

3. Quality of tcacher and parent surveys provided in handbook:

— . - .o . . .o .
{ﬁ 4. Sclection of activities recommended for parent involvement‘participation:
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